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Positive psychology refers to the “study of the conditions and 
processes that contribute to the flourishing or optimal functioning 
of people” (Gable & Haidt, 2005, p. 104). The positive psychology 
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Furthermore, previous studies involving Filipino samples have 
relied on individualistic models and measures of happiness. For 
instance, investigations used Western-derived emotional well-being 
questionnaires like the Positive and Negative Affect Schedule (Datu, 
2013; King et al., 2015) and cognitive well-being scales such as 
Satisfaction with Life Scales (Bernardo & Estrellado, 2014; Datu, 2013, 
2014; Datu & Mateo, 2015) to assess subjective well-being dimensions. 
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The existing literature has shown that interdependent 
happiness was associated with positive psychological outcomes. 
In terms of psychological outcomes, studies have demonstrated 
that interdependent happiness was related to higher levels of life 
satisfaction and positive affect (Datu, King, & Valdez, 2016; Hitokoto 
& Uchida, 2015), flourishing (Datu, King, et al., 2016), as well as 
friendship satisfaction, positive relations with others, gratitude, and 
peaceful disengagement (Hitokoto & Uchida, 2015). Interdependent 
happiness was also associated with lower levels of negative affect and 
interpersonal hopelessness (Hitokoto & Uchida, 2015). These results 
indicate that interdependent happiness is linked to various dimensions 
of minimalist, subjective, and psychological well-being. 

However, little is known on how interdependent happiness may 
be linked to academic functioning. To the best of our knowledge, 
only the investigation of Datu, King, and Valdez (2017) explored 
how interdependent happiness may relate to academic motivation 
(i.e., autonomous motivation), engagement, and achievement. 
This research demonstrated that interdependent happiness was 
consistently linked to academic engagement via cross-sectional and 
short-term longitudinal designs. 

The broaden-and-build theory (Fredrickson, 1998, 2001) is a 
framework that can support the hypothesized positive association of 
interdependent happiness with academic engagement. This model 
posits that when an individual begins to experience well-being, the 
individual’s thought-action repertoire can potentially expand. In 
turn, the broadening of individuals’ thought-action repertoire enables 
them to build psychological, intellectual, and social resources. In the 
context of this research, we conceptualized interdependent happiness 
as a well-being state that may be linked to academic resources such as 
higher levels of behavioral and emotional engagement. 

Previous research has demonstrated that interdependent 
happiness was related to elevated levels of academic engagement 
(Datu et al., 2017). However, this study only examined the association 
of interdependent happiness with students’ overall academic 
engagement, which may provide limited insights on the relationship 
of interdependent happiness to different domains of academic 
engagement. Furthermore, these authors focused on assessing the link 
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students. 
In this study, we tested the following hypotheses:
Hypothesis 1: Interdependent happiness will positively predict 

behavioral and emotional engagement.
Hypothesis 2: Interdependent happiness will negatively predict 

behavioral and emotional disaffection.

METHOD

Participants

Two hundred twenty Filipino undergraduate students from a 
private university in a rural region in the Philippines participated 
in this study. The mean age of the participants was 17.24 and the 
standard deviation was 1.14. Majority of the participants were female 
(68.64%). All the participants indicated in the consent form that they 
were voluntarily agreeing to participate in this research.

Measures

Academic engagement and disaffection. We used the 20-
item Academic Engagement and Disaffection Scale (Skinner et al., 
2009) to assess the participants’ perceived behavioral engagement 
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ranged from relatively small (for the link between interdependent 
happiness and behavioral engagement) to typical (for the association 
of interdependent happiness with emotional engagement).

To examine whether interdependent happiness would predict 
behavioral and emotional engagement after controlling for the 
participants’ demographic variables like age and gender, we performed 
hierarchical regression analyses. We added age and gender as 
covariates because these variables can potentially influence students’ 
engagement. Results supported Hypothesis 1 as interdependent 
happiness positively predicted both behavioral and emotional 
engagement. These findings indicate that interdependent happiness 
may be linked to higher levels of behavioral and emotional domains 
of academic engagement. The findings of hierarchical regression are 
shown in Table 2.

DISCUSSION

This research report aimed to examine the association of 
interdependent happiness with academic engagement as well as 
disaffection domains among Filipino university students. Findings 
supported our hypotheses regarding the positive correlation between 
interdependent happiness and different dimensions of academic 
engagement.

Our research demonstrated that interdependent happiness 
positively predicted both behavioral and emotional engagement 



Table 2. Hierarchical Regression Analyses of Demographic Variables   
          and Interdependent Happiness as Predictors of Behavioral 
                    Engagement (Model 1) and Emotional Engagement (Model 2) 
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research only focused on examining how interdependent happiness 
was related to academic engagement (i.e., behavioral and emotional 
engagement) and disaffection (i.e., behavioral and emotional 
disengagement). Future research can expand this line of evidence 
through assessing how interdependent happiness may be linked to 
other indices of academic engagement like cognitive and agentic 
engagement. In addition, researchers are also encouraged to explore 
specific psychological mechanisms that may underpin the association 
between interdependent happiness and educational outcomes. For 
example, can academic self-regulation mediate the hypothesized link 
of interdependent happiness to academic engagement dimensions? 
Will academic self-efficacy underpin the association of interdependent 
happiness with academic outcomes?

Nonetheless, our study has theoretical implications. As 
interdependent happiness was linked to higher levels of behavioral and 
emotional engagement, this study offered some support on the potential 
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that interdependent happiness was linked to higher levels of positive 
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developing activities that may foster common dimensions of students’ 
well-being (e.g., life satisfaction and positive emotions), mental health 
professionals can consider formulating activities that might promote 
harmonious interpersonal relationships, behaviors that corroborate 
the existing social norms, and achieving levels of performance that are 
comparable with others’ accomplishments. School psychologists and 
counselors may consider designing psychoeducational interventions 
that aim to foster students’ sense of connectedness to parents, 
teachers, and peers. Teachers are also recommended to design 
learning activities that may provide an opportunity for students to 
experience a sense of connectedness with other students so that they 
could demonstrate higher levels of task engagement. Furthermore, 
university administrators like the dean of student affairs or the 
director of the counseling center are encouraged to invest in non-
academic programs that aim to boost students’ levels of happiness and 
other strategic initiatives that prioritize acquisition of essential non-
cognitive abilities and life skills among university students. Taken 
together, administrators, academic staff, and non-academic staff are 
encouraged to work together in developing a sustainable architecture 
for promoting interdependent happiness among students in the 
university context. 

Conclusion 

Recent studies have highlighted cross-cultural differences in 
the meaning of happiness. However, the extant literature primarily 
focused on exploring how individualistic and Western-derived 
models of well-being may promote academic outcomes in collectivist 
settings. This research report contributes to this line of evidence 
through demonstrating that interdependent happiness may be 
differentially linked to academic engagement domains among Filipino 
university students. Although this study has provided evidence on 
the association of interdependent happiness with behavioral and 
emotional engagement, more studies are warranted to determine how 
and why an interpersonal construal of happiness may predict different 
dimensions of academic engagement. The findings of this research, 
in general, point to the significance of exploring the correlates of 
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